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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Burrsville Infant Academy

	Number of pupils in school 
	174

	Proportion (%) of pupil premium eligible pupils
	28% (49/174)

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2024-25
2025-26
2026-27

	Date this statement was published
	November 2025

	Date on which it will be reviewed
	December 2026

	Statement authorised by
	Anna Westcott, Headteacher

	Pupil premium lead
	Amanda Pargin, Deputy Headteacher

	Governor / Trustee lead
	Mandy Byrne


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£64,345

	Recovery premium funding allocation this academic year
	£0

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0 

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£64,345


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	‘Create a joy in learning for every child’
At Burrsville Infant Academy we provide a joyful learning journey for all pupils, regardless of their starting points or socioeconomic status. We aim to support families so that all children can access school, particularly those who may find it difficult, for example persistent absentees. Our updated strategy reflects our aim to improve attendance and the development of foundational skills for all pupils, including children in receipt of Pupil Premium. 
We are continuing to implement whole school strategies that help children to regulate and develop their emotional needs. Our strategy plan (for those in receipt of Pupil Premium funding and other families deemed vulnerable by the school) includes a range of pastoral support to ensure children arrive at school on time and can access learning alongside their peers. 
We recognise that Disadvantaged pupils are outperformed by their peers nationally and often at school level. We have high expectations of all pupils and want as many pupils as possible to meet age-related expectations, so they are ready for the next stage of their education in KS2. Targeted interventions help individuals or groups of children to make progress, in addition to the high-quality adaptive teaching that all children receive. The funding provides extra support, with an aim to diminish the gap between Disadvantaged pupils and their peers and help those who need it most. 


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Attainment
Children who attend Burrsville Infant Academy typically have low starting points on entry and this attainment trend is evident throughout their time with us.
In 2024-25, there was a 43% gap between school Disadvantaged pupils and the National data of pupils achieving a GLD. Our aim is to significantly reduce the attainment gap for Disadvantaged pupils. 
In 2024-25, 77% of pupils passed the Phonics Screening Check compared to 81% pupils nationally. Our target is for our phonics results to be in line with National. 

	2
	Attendance
Attendance of disadvantaged children is below the attendance of others.
In 2024-25, there was a 2% attendance gap between school disadvantaged and National.
Due to the age of our children, early childhood illnesses often have an impact on attendance and parents/carers are sometimes reluctant to send their child to school if they are unwell. We are working with families to share NHS guidance around illnesses and encourage children to return to school as soon as they are well enough. Late arrivals to school also have an impact on attendance data so attendance strategy meetings also include a focus on punctuality. 

	3
	Varying experiences and engagement from families
Children who attend Burrsville join from various nursery, pre-school and childminder provisions. This statistic has increased yearly since the changes to school admissions policies; we now have children join us from various local towns and villages rather than just the immediate locality. In September 2025, our Reception cohort joined from 17 different early years provisions. This means that children’s education experiences vary greatly, and some children find it difficult to self-regulate in a classroom environment and engage with adult-led activities. 
Due to the cost-of-living crisis, we are seeing an increasing number of parents using our school food bank and requesting food parcels or food bank vouchers via the school’s community links. Many are eligible for funding but some of these families are not Pupil Premium eligible and are deemed ‘school vulnerable’ due to their economic needs. 
Parental engagement with school events varies, but typically our Pupil Premium eligible families engage less frequently. 
There are children in all year groups who have significant SEMH needs that impact on self-regulation and need additional adult support to access learning alongside their peers. 


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Outcomes will improve for disadvantaged pupils in language, reading, writing and maths.

Interventions that children take part in will show an improvement in their foundational skills. Interventions support groups of children and enhance the learning that takes place in the classroom but never replaces it.

	By the end of the year, children will be working at these standards:
Phonics screening check pass (Year 1): 81%
Phonics screening check retake pass (Year 2): 91%
Children achieving a GLD: 72%
Children who receive phonics tutoring move, on average, four colour groups from the first assessment to the last. 
Language Link data shows a positive impact of NELI. The percentage of children assessed as green (no language concerns) increases from 64% to 84%. 
Pupils who receive language intervention make three to five additional months of language skill progress. 

	Ensure attendance improves from last year and throughout the year.

Provide pastoral support for parents, to reduce the number of children late to school or not attending.  

Reduce the percentage of persistent absentees to be no higher than the national percentage. 
	Attendance will remain above 96% for all pupils. Persistent absentees will reduce to less than 27% for Disadvantaged Pupils (National figure).

Attendance percentage improves for children who have received targeted pastoral and attendance support. We aim for these pupils to achieve 95% attendance or show sustained improvement from the start of the year to the end.

Parent questionnaires show 95% or above believe the school has high expectations for their child or would recommend the school to another parent. 

	Provide emotional support for pupils. Support is available for all pupils, including those that the school deem ‘vulnerable’, not just those in receipt of Pupil Premium funding.
	Attendance percentage improves for children who have received targeted pastoral and attendance support. At least a 3% increase from the start of the support to the end of the support.
 
Targeted children access the ‘Drawing and Talking’ Emotional Wellbeing intervention and the SDQ behavioural screening tool will show an improvement of at least one mark each child’s assessment, for example from ‘slightly raised’ to ‘close to average’. 

Targeted children access the ‘My Wild Life’ Emotional Wellbeing intervention. Children who access the intervention will make progress in at least 80% of the areas (32 areas in total).  


	All pupils access the curriculum. The number of behaviour incidents reduce for identified children who are disadvantaged and have SEMH needs.

All staff are effective managers of behaviour and the behaviour policy and consequence framework are used consistently by all adults.
	Serious behaviour incidents decrease per identified pupil by at least 50% from the start of the year to the end. 

Suspensions remain close to or below National average throughout the school year (whole school figure). 


Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £23,045.50
	Activity

	Evidence that supports this approach
	Challenge number(s) addressed

	The Pupil Premium Lead is appointed as the Adaptive Teaching Lead and will redeliver training on the identified elements to all class-based staff. 
	Working alongside leaders from a range of different schools will give the Pupil Premium lead opportunity to discuss different strategies and share good practice. (Addressing Educational Disadvantage, The Essex Way).

High quality initial instruction reduces the work that feedback needs to do; formative assessment strategies are required to set the learning intentions and to assess learning gaps. (Teacher Feedback to Improve Pupil Learning, EEF). 
Teacher_Feedback_to_Improve_Pupil_Learning
	1, 3

	A focus on using the Ordinarily Available tool to further support teaching and enhance provision across the school, especially for pupils who are Pupil Premium eligible and SEND.  
	The OA is a thorough collection of recommendations that will help all pupils flourish and learn. It brings together best practice from across Essex schools, and is underpinned by psychology, research and teacher experience. The OA has a particular spotlight on SEND and Disadvantaged as data in Essex shows that these pupils are not yet achieving well enough. (Ordinarily Available: Inclusive Teaching Framework).
Special Educational Needs and Disabilities
	1

	Focus on teaching of the PSHE curriculum alongside the school behaviour policy to support children to self-regulate. 
Use ‘The Colour Monster’ in all classes to encourage children to identify their feelings and for adults to support them to manage them throughout the day. 
	Real learning happens over time, in connected, spiral learning, not in one-off lessons. That’s why every Jigsaw (PSHE) programme is built as a progressive spiral curriculum. It’s a structure that helps children join the dots and piece their world together. And it’s one that gives teachers confidence, consistency, and clarity when planning across year groups. (Jigsaw Education Group: A Spiral Curriculum That Grows With Them). 
Jigsaw Education Group- Our Approach
	1, 3

	Additional LSA support for some children with specific communication difficulties, for example using sign language. 
	Children are supported to access the learning in their class and adaptations are made to ensure all pupils are included and able to communicate (Special Educational Needs in Mainstream Schools, EEF).
EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report

“It is important that schools take a proactive approach with regard to the education of the broader range of vulnerable pupils.” (Learning Without Labels, Page 28).
	1, 3

	CPD on the new writing framework to support teachers to plan and teach lessons focused on foundational skills. 
	Without fluent and accurate transcription, composition would always falter, irrespective of the sophistication and clarity of the ideas that the writer wished to communicate. Therefore, to be a competent writer, a pupil needs good transcription skills and good composition skills (The Writing Framework, Department for Education).  
The Writing Framework

	1

	The SENCo and class teachers plan a curriculum for pupils who are accessing the Cherry Garden assessment.  
	School staff will have an enhanced understanding of how to support children’s needs in the classroom (REAch Forward document and Special Educational Needs in Mainstream Schools, EEF).
EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report

	1, 3

	The Deputy Headteacher leads on reading and phonics and completes phonics assessments across the school and groups children accordingly. The Deputy Headteacher (and Pupil Premium Lead) has a good understanding of children’s barriers to learning and contributes to Pupil Progress meetings. 
	Effective teaching is the most important factor in improving outcomes (Teacher Feedback to Improve Pupil Learning, EEF).
Teacher_Feedback_to_Improve_Pupil_Learning

As the Reading leader, you will decide on the best progress group for each child based on their assessment result, your knowledge of the child and available reading teachers. (Read, Write Inc. Assessment Guidance, Ruth Miskin). 
Schools.ruthmiskin.com

	1

	Pupil Progress is tracked meticulously, and Disadvantaged Pupils are discussed at the beginning of all progress meetings. New tracking documents have been introduced in 2025/26.
The Pupil Premium Lead is the key person for Disadvantaged Pupils in EYFS. 
	Pupil progress meetings are crucial to educational efficacy, and are rooted in the ethos of continuous improvement. PPMs foster a culture of data-informed decision-making, where educators come together to assess progress, identify learning needs and plan appropriate ‘next steps’ to enable children to flourish (John Rees, The National College).
Pupil Progress Meetings

Each child must be assigned a key person. Their role is to help ensure that every child’s care is tailored to meet their individual needs, to help the child become familiar with the setting, offer a settled relationship for the child and build a relationship with their parents and/or carers. They should also help families engage with more specialist support if appropriate (Early Years Foundation Stage Statutory Framework, Department for Education).
Early Years Foundation Stage Framework

	1



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £15,644.65
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	All children in Reception have a language screening. We use the NELI programme to support children’s understanding of language. 
Language Link is also delivered for identified children.  
	“Language comprehension facilitates independence in learning. It can help in all aspects of school life.” (Addressing Educational Disadvantage, The Essex Way, Page 68). 

On average, oral language approaches have a high impact on pupil outcomes of 6 months’ additional progress. (Oral Language Interventions, EEF toolkit).
oral-language-interventions

	1

	The pastoral lead and DSL is leading on the ‘Drawing and Talking’ intervention. 
	An increasing number of children and parents are struggling with their emotional and mental health, and this has an impact on attendance and engagement with learning (Addressing Educational Disadvantage, The Essex Way and Improving Social and Emotional Learning in Schools, EEF Toolkit).
EEF_Social_and_Emotional_Learning.pdf
	2, 3

	Lexia reading intervention takes place across the school. All children in KS1 are discussed during Pupil Progress meetings so that appropriate children are chosen for the intervention. 
	As part of a tiered approach, targeted academic support can have a positive impact on pupil outcomes. Interventions take place at different times to ensure the curriculum is not narrowed (Ofsted School Inspection Handbook and Reading Comprehension Strategies, EEF toolkit).
reading-comprehension-strategies
	1

	Individual or small group support takes place across the school. The focus is on foundational skills such as: handwriting; early maths and English pre and post teaching. 
	Appropriate and well-judged adaptations help pupils to overcome the most significant barriers to learning, particularly for those who are disadvantaged and/or who have SEND (School Inspection Toolkit, Ofsted).
School inspection toolkit

	1

	Identified children will receive phonics tutoring in small groups. 
	Intensive tuition in small groups is often provided to support lower attaining learners or those who are falling behind, but it can also be used as a more general strategy to ensure effective progress, or to teach challenging topics or skills (Small Group Tuition, EEF).
small-group-tuition
	1



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £25,654.85
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	The Pastoral Lead and SENCo hold coffee mornings to give parents the opportunity to talk through any concerns and for parents to meet and support each other. 

Regular meetings with parents are held, both at parent and school request to provide pastoral support to those who need it. 

Parents are regularly invited into school for celebration events and workshops and are encouraged to give feedback after each event, so we can further improve relations between school and the local community. 
	“Burrsville Infant Academy provides exceptionally high-quality pastoral care which responds to the needs of the school community. School leaders are working to ensure that pastoral care is a stepping stone to academic achievement.” (Addressing Educational Disadvantage, The Essex Way, Page 47). 


Collaborative working and developing positive and supportive relationships with parents is one of the key ways to address educational disadvantage (Addressing Educational Disadvantage, The Essex Way and Effective Parental Engagement, EEF). 
teaching-learning-toolkit/parental-engagement

	2, 3

	A range of lunchtime and after school clubs are offered to children from all year groups. Disadvantaged children are given priority spaces for clubs. 
	The programme of wider opportunities is expertly designed and balanced. It is well suited to the school’s context and pupils’ needs, ambitions and aspirations. Leaders carefully track access to make sure that these opportunities are enriching, accessible and targeted (School Inspection Toolkit, Ofsted).
School inspection toolkit
	2, 3

	Parents are encouraged to attend local SEND training and parenting courses to help them develop strategies to use at home. School staff provide Early Help support such as strategies to support children who struggle coming into school or those who are persistently absent. 
	Collaborative working and developing positive and supportive relationships with parents is one of the key ways to address educational disadvantage (Addressing Educational Disadvantage, The Essex Way).
	2, 3

	Children can attend breakfast club to ensure they have eaten and to support the morning transition, especially for parents who find the school drop off period overwhelming.
	Draw on data to develop an understanding of any non-academic challenges that pupils are facing which negatively affect their education and readiness to engage with education (Using Pupil Premium: Guidance for School Leaders, Government Publication).
Using Pupil Premium Guidance for School Leaders

The club should be embedded into the school or trust’s wider improvement strategy to ensure those academic benefits are being maximised across the school day. Breakfast clubs should help to ensure that children most in need are able to experience the benefits of attending the club (Breakfast Club Early Adopter Guidance, Department for Education).
Breakfast clubs
	2, 3 

	All pupils take part in wider curriculum opportunities, such as our Trust programme ‘11B411’.
	Pupils participate enthusiastically in a wide range of artistic, musical, sporting and cultural activities. They are proud to represent their school and community (School Inspection Toolkit, Ofsted).
School inspection toolkit
	2, 3 

	Pupils who require additional support at lunchtime (some pupils with SEND, SEMH or medical needs) attend lunchtime club so they can eat and play in a smaller, quieter provision and develop their social skills.
	‘Pro-active’ behaviour approaches aim to improve behaviour by reinforcing positive behaviours, prior to negative behaviours occurring (Improving Behaviour in Schools, EEF).
EEF_Improving_behaviour_in_schools_Report

	3 



Total budgeted cost: £64,345
Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes- 2024/25
This details the impact that our pupil premium activity had on pupils in the 2024/25 academic year.
	Desired Outcomes
	Success Criteria
	Outcome

	Ensure attendance improves from last year and throughout the year.

Provide pastoral support for parents, to reduce the number of children late to school or not attending.  
	Attendance will remain above 96% for all pupils. Persistent absentees will reduce to 10% or below.

Engagement with coffee mornings, parent forums and other parent focused events will improve throughout the year.

82% of parents will feel by school enables their children to succeed, (with pastoral support if needed) evidenced through responses to the parent questionnaire.
	Attendance
	
	Attendance 
	Persistent Absentees

	School- 
All children
	93.8%
	18%

	School-
Disadvantaged children
	89.9%
	28.6%

	National-Disadvantaged children
	92.6%
	24.4%



There is 3% gap between school disadvantaged and national.
· 17/37 persistent absentees are Disadvantaged. Of these pupils, 8/17 also have SEND. 
· 4/37 persistent absentees were on part-time timetables due to their SEMH.
20/37 persistent absentee pupils were given regular support by the Pastoral Lead to help their attendance to improve. Of these, 11/16 pupils' attendance improved following this support (not including part-time timetables). 
Aquinas attendance provision supported the school to monitor attendance and hold meetings with parents to improve persistent absenteeism. 
Actions were shared with an Attendance Officer at Essex County Council who agreed the school were doing all they could to improve school attendance, e.g. deep cleans during periods of illness. 
To address attendance in 2025/26, the school is part of a trust-wide attendance programme and changes have been made to the way attendance is monitored and actioned in school. Attendance is a key focus of Pupil Progress and Vulnerable Pupil meetings.
Pastoral support
A new pastoral lead took up post and worked closely with the local community to foster positive relationships. 
Seven wellbeing or celebration events took place throughout the year, and attendance improved throughout (440% increase from first event to the last).
67% of our families in receipt of Pupil Premium funding were supported by the Pastoral Lead. This ranged from attendance support, SEMH interventions, arranging food parcels and making referrals to outreach services. 
In addition to this, a further 13 families who were identified as disadvantaged by the school received regular pastoral support. 
 Parent views
	
	The school has high expectations for my child 
	I would recommend the school to another parent

	School- Strongly agree/ Agree %
	95%
	Yes- 98%

	OFSTED benchmark- Strongly agree/ Agree %
	84%
	Yes- 84%




	Outcomes will improve for disadvantaged pupils in language, reading, writing and maths.

Interventions that children take part in will show an improvement in their foundational skills. 

	By the end of the year, children will be working at these standards:
Age-appropriate language (EYFS): 90%
Phonics screening check pass (Year 1): 80%
Phonics screening check retake pass (Year 2): 85%
GLD in reading, writing and maths: 75%
	Good Level of Development (EYFS)

	School GLD
	National GLD 

	70.9%
	68.3%



There is a 43% gap between school Disadvantaged pupils and National. There is a 20% National gap.

6/15 Disadvantaged pupils (40%) made a GLD. Of the pupils who did not achieve GLD:
· 5/9 (56%) have SEND. All these pupils were not working at expected in any Early Learning Goal.
· 5/9 (56%) are summer born.
· 2/9 (22%) have SEND and are summer born.
· 3/9 (33%) are Persistent Absentees. They were given extensive attendance support throughout the year to improve their figure. One child’s end of year attendance was 68.2%.
· 3/9 (33%) had significant self-care/ toileting needs.
· 2/9 (22%) were in year admissions and did not attend school during the baseline period when self-regulation skills were taught explicitly. 
· An additional three children are in receipt of Pupil Premium funding at the beginning of 2025/26. Two of these children achieved GLD. The child who did not is SEND, summer born, had self-care needs and was on a part-time timetable for the Reception year.

GLD outcomes were lowest in the areas: ‘Word Reading’ and ‘Writing’. Other areas that impacted GLD were: ‘Listening, Attention and Understanding’ and ‘Comprehension’. This was the first year of embedding our new strategy to teaching phonics and early reading, so although good progress was made this did not yet have a significant impact on GLD outcomes. 

Wellcomm Screening
	
	Significantly- delayed language
	Age-appropriate language

	Entry
	64%
	26%

	Last assessment point
	14%
	60%



There was 34% increase in children’s understanding of age-appropriate language. 

Phonics screening check (Year One):
	School percentage
	77%

	National percentage
	81%


There was a 20% gap at school level and a 16% gap Nationally. 
14 pupils (23%) did not pass the Phonics Screening Check. Of these pupils:
· 6/14 (43%) have SEND. Sound blending is a particular barrier for these pupils. 
5/14 (36%) are Disadvantaged.
· 3/14 (21%) are Disadvantaged and have SEND.
3/14 (21%) did not complete the PSC due to being unable to access the paper. 2 of these pupils are Disadvantaged and all 3 are SEND.
· 6/14 (43%) are persistent absentees.
2/14 (14%) were in year admissions and did not access the full phonics offer. One of these pupils is English as an additional language. 
The pupils who did not pass the PSC made 4 groups progress, on average. They knew an average of 41 phonics sounds by the end of the year, an improvement from 16 sound average from the first assessment. 

Phonics tutoring had the following impact for Year 1 pupils:
Children projected to pass PSC: 67%
Aspirational projection: 75%
Percentage who passed PSC: 77%
6 Disadvantaged Pupils received one to one tutoring to move from ‘aspirational projection’ to passing the PSC. 

All pupils who did not pass PSC in Year 1 will receive one to one phonics tutoring in 2025/26.

Phonics screening check (Year Two):

	School percentage
	90%

	National percentage
	89%




6/6 (100%) pupils who did not pass the PSC retake are SEND. 1/6 did not access the PSC.
· 4/6 (67%) pupils are Disadvantaged. 
· 4/6 (67%) of pupils who did not pass have significant speech and language difficulties. 
· 5/6 pupils (83.3%) of pupils had a sound blending barrier, both orally and when reading. 4/6 pupils were working in Set 1 of RWI.

CPD during 2024/25 focused on improving the teaching of phonics. As a result, all staff were trained to deliver RWI lessons and tutoring. Coaching took place throughout the year to ensure phonics teaching continued to improve. An investment was made into phonics reading books so that they were accurately matched to pupil’s attainment levels and a new assessment system was implemented to ensure that pupils moved into the correct phonics group whenever they were ready.  

NELI, Lexia, Speech and Language interventions will continue to take place in 2025/26. Developing children’s foundational skills, such as the early writing process, is a whole school priority to ensure better outcomes for pupils. 

In 2025/26 we are continuing the implementation of the academy trust wide strategies on Adaptive Teaching and Reading. This training is delivered to all teachers and support staff to ensure achieving better outcomes for pupils remains a CPD focus. 

	Provide emotional support for pupils. Support is available for all pupils, including those that the school deem ‘vulnerable’, not just those in receipt of Pupil Premium funding.
	All children will access Emotional Wellbeing interventions. 
-The Thrive approach (children will be assessed and targets will be set from their starting points, once the Thrive Practitioner has completed their training).
-‘My Happy Mind’ intervention (children are assessed). There will be an increase of approximately 60% of the markers measured once this programme begins.
-All children receive effective classroom teaching and adaptive teaching strategies, enabling all pupils to engage with learning.
	My Happy Mind Results
There was an improvement in score for the following areas:
Overall life satisfaction, self-esteem, family, friendships, emotional wellbeing and everyday functioning. 
Overall life satisfaction had the biggest increase of 3.0.
The only area where an increase was not seen was physical wellbeing, which has a decrease of 0.1. This was not a concern as due to it being a nominal amount. 

Due to The Thrive Approach training no longer being delivered, we did not have a trained Thrive Practitioner for 2024/25 and therefore this will not be part of our strategy moving forwards. The Pastoral Lead has been trained in the Drawing and Talking intervention and delivers this to identified pupils. 

All elements of the Adaptive Teaching Strategy were attended by the Adaptive Teaching/ Pupil Premium Lead and an LSA. They then lead school CPD to teachers and support staff. Monitoring identified further areas for development, and these elements will be revisited in 2025/26. 

	Pupils from all groups access learning alongside their class peers. The number of behaviour incidents reduce so more time is spent accessing learning. 
	Behaviour incidents involving PPG pupils reduces from 62.5% to 30%.

Serious behaviour incidents decrease term on term to reach the target of 2% or less of CPOMs entries.
	There was a low number of serious incidents occurring throughout the year. There were no incidents of homophonic discrimination, online safety or red/ orange category sexualised behaviour. 

Most incidents were physical violence, and this decreased from 8 in the Autumn term to 3 in the summer term. This was addressed through staff CPD and the implementation of a new behaviour policy, which included de-escalation scripts for staff to follow. 

There was one Disadvantaged child who was suspended due to violent incidents. 
There were 12/41 (29%) physical incidents involving Disadvantaged Pupils.



Externally provided programmes
	Programme
	Provider

	The Nuffield Early Language Intervention 
	Nuffield Foundation Education 

	Thrive 
	The Thrive Approach

	Wellcomm 
	Sandwell Primary Care Trust 

	My Happy Mind schools programme
	My Happy Mind


Service pupil premium funding 
	[bookmark: _Hlk80604898]Measure
	Details 

	How did you spend your service pupil premium allocation last academic year? (1 child)
	Daily breakfast club attendance.
Phonics tutoring and Lexia intervention.
School trips and chargeable activities.
Staffing costs for school clubs.

	What was the impact of that spending on service pupil premium eligible pupils?
	Increased engagement from the children, wraparound care for working parents and improved outcomes. 
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